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he test results for this year have been

delivered, carefully analyzed, dis-

cussed with parents, used to devel-
op programs or deliver special instruction
to students. Now what? Are they history?
Or are they a link to consistent progress
and an effective curriculum? At ERB we
like to think that past test results, together
with each new test, taken in concert with
classroom performance, form a profile of
vital information. Using this information
to ask questions and seek answers can
guide students, parents, teachers, coun-
selors and administrators in making wise
choices for individual students, as well as
in suggesting curriculum and instructional
review and development.

When we look at an individual student's
profile, we are particularly interested in
determining if the student is making con-
sistent progress. The percentile rank will
tell us if the student is maintaining his
position within a normative group, and we
can further determine the student's
progress by reviewing her scale score on
individual subtests. A review of the stu-
dent's profile can help us determine
strengths as well. Does the student contin-
ue to show stronger performance in one
area than in another? Have interventions
produced improvements that have been
maintained? If there are peaks and valleys
in student performance, have we been able
to respond to them? What has our use of
particular strategies taught us about the
student's learning style or his interests?

Of course, a review of student profiles can
be helpful to a school in other ways as well.
A longitudinal study of year-to-year results
of a group of students whose educational
experiences have been similar can reveal
the strengths and weaknesses in a curricu-
lum. How do our students compare in spe-
cific areas with students in similar schools?
Does this comparison continue over time?
If we instituted changes, did performance
improve with new materials, new instruc-
tional strategies or new technologies?
Were successful changes the result of staff
development efforts? How does the per-

formance of students in one group, i.e. stu-
dents who began their career in our school,
compare with the performance of students
from a different group, i.e. students who
entered our program at a later time?

Sam is a high school sophomore whose
parents, teachers and counselors have been
reviewing his test results, together with his
classroom performance, since he was tested
in the 6th grade. Each year's test data,
when compared with previous data, have
become valuable influences in the success
of Sam's school career, and his parents are
hoping they will help provide some impor-
tant suggestions for his future. Each year
they have compared scores to check the
relationship  between reasoning and
achievement, and they are pleased to see
that the relationship is consistent. Sam's
language arts skills, especially his writing
skills, have not been as strong as his math
skills. Sam has received focused instruction
in writing, while he has been recommend-
ed for advanced classes and independent
projects in mathematics. His writing skills
have shown some improvement; he has
become an excellent math student. Sam,
his parents, and his counselor have excel-
lent information to guide class selection for
his junior year, to suggest career paths that
might interest Sam and colleges that might
provide programs for those careers.

Not all students are as successful as Sam.
All the more reason why a continuous
review of student performance is para-
mount in determining where the chal-
lenges lay. Do a few students need inter-
vention in a particular area, or is there a
disparity that should be addressed across
grade levels? Do these weaknesses indicate
a need for curriculum review? Have cur-
riculum change or new methodologies
been effective? Do we know what weak-
nesses continue to exist after interventions
have been introduced? A review of year-to-
year assessment is a valuable tool that,
while it may not provide the answers,
certainly can focus on the appropriate
questions.
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A Delicate Balance: Technology & the
Human Connection is the theme selected
for the ERB Conference, October 22- 25,
2003 at the Crowne Plaza Manhattan
Hotel in New York City. Keynote speaker
for the conference will be Dr. Robert
Sternberg, President of the American
Psychological Association and director
of PACE Center at Yale University.
Dr. Sternberg will focus on how educa-
tors can use technology in teaching and
assessments.

Another noted speaker will be Dr. James
Garbarino of Cornell University who will
address The Role of Technology in a
Socially  Toxic  Environment. Dr.
Garbarino will explore how children
process and react to war, terrorism and a
variety of influences from the media, the
internet and video games.

An advance brochure has been mailed to
all ERB members, and the full program
and registration will follow in early fall.

Summer 2003

¢ Using Test Results to Study
Longitudinal Effects

¢ Interpreting and Using
CTP 4 Score Reporis

¢ Writing: The Forgotten ‘R’

News from ERB
Response to Algebra 2
& Geometry Survey

Workshops Scheduled




Interpreting & Using CTP 4 Score Reporis

s many of ERB’s members know, the

score reports for the CTP 4 provide

helpful information to guide the work
of teachers and administrators. Here is a guide
to assist you with the interpretation and use of
each report that is available with the CTP 4.
ERB recommends your use of the CTP 4
Handbook for Classroom Teachers and the CTP
4 Handbook for Administrators for more
detailed information on the interpretation and
use of the score reports.

Report: Class Roster

Description: This report is included in the
basic scoring package. It lists eight students on
a page, followed by their scale scores on each
test and the percentile and stanine that the
scores reflect in each of the norm groups cho-
sen on the Order for Scoring Service (OSS).
Administrators, teachers and counselors can
review all of the students’ scores and compare
them individually or as a class to scores of the
selected norm groups or to one another.

Use: This report is excellent for teachers and
administrators. It helps them assess student
achievement on each test in the test battery.
Teachers can determine if there are discrepan-
cies between scores on particular subtests that
they want to investigate further in the item
analysis. For example, if a student has a two-
stanine difference between vocabulary and
reading comprehension, the teacher may want
to look at the skills assessed within each test to
determine if there are any deficiencies that
may require intervention. Depending on how
many students show weakness in a particular
area, the teacher can decide whether the impli-
cations extend to a few students or the class. If
the latter is the case, the information can serve
as a “reality check” on the curriculum being
taught and may lead to grade-level discussions
on curriculum and teaching.

Report: Class Roster Summary

Description: This report is included in the
basic scoring package. It contains information
about the local group (usually a class) in rela-
tion to other selected norm groups. The bar
graphs in the body of the report depict
achievement at the 25th, 50th, and 75th per-
centile for a class/school/district followed by
comparisons to scores for national, suburban
public, and independent school norm groups,
in that order. The lower portion of the report
summarizes the information for each test by
providing the local scale score that coincides
with each of the three percentile rankings list-
ed (25th, 50th, 75th), and the percentile com-
parison in each category for the norm groups
selected.

Use: This report is excellent for teachers and
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administrators. By viewing the bar graphs (as
shown below) in relation to one another,
teachers and administrators can see at once
whether scores among subtests overlap within
related categories (verbal reasoning and read-
ing comprehension, vocabulary, and writing,
for example). They can also see how well their
students are performing at each of these points
in the distribution by comparing local
achievement to the other norm groups at the
same percentile ranges. The bar graphs also
provide a quick and clear graphic view of the
scores from the 25th-75th percentiles (the
width of the bar for each test). That may lead
to some discussion among teachers of a grade
as to why the range is wider, showing greater
student variability in one area than in another.
Those conversations often lead to discussions
about curriculum, teaching strategies, and the
development of priority goals to guide work
with children from grade to grade.

ing the scores of your students at the 90th per-
centile and comparing them to the norm
group you choose (national, suburban, or
independent), you can see how your top stu-
dents compare to other top achieving stu-
dents. Similarly, you can compare the achieve-
ment of your students at other percentile
ranks (10th, 25th, 50th, and 75th) to deter-
mine how well your curriculum is working for
your middle and lower achieving students.
This kind of review enables schools to estab-
lish curriculum priorities, workshops, and
strategies to address the needs of all learners.

Report: Item Analysis

Description: This report is included in the
basic scoring package. The main purpose of
this report is to show which students demon-
strate mastery of the individual skill areas cov-
ered by each test, and which of them some
students seem to be having difficuley with. A
separate item analysis is sent for

25th 50th

75th

Sub | |

each of the tests in CTP 4 and
each page includes up to 35 stu-
dents. Each of these reports
indicates the percent correct for
each question and category
cluster (e.g. Explicit

| Information within Reading

Comprehension), and com-

Report: Administrator’s Summary

Description: This report is included in the
basic scoring package. The purpose of this
report is to give a graphical picture of per-
formance in a school for each grade on each
test. The school receives a comparison of its
scores to national, suburban, and independent
norm groups at the same level on the same
tests. You will be able to see how well groups
at five different achievement levels are per-
forming vis-a-vis their counterparts in the
norm groups from the 90th percentile (high-
est achieving) to the 10th percentile (lowest
achieving). The graphs in the report divide the
local group’s scores into stanines 1-9 and show
the percentage of students “expected” to be in
the below average (1-3), average (4-6), and
above average (7-9) stanines compared with
the actual percentage of students in your

group.

Use: This report is useful for principals, cur-
riculum directors, school heads, and superin-
tendents. At a glance you can see differences in
achievement levels as the class or grade is com-
pared, in turn, to national, suburban public,
and independent norm groups. You can com-
pare your students’ achievement against the
group that is most similar to them and find
out how well they are doing at different
achievement levels. For example, by examin-

pares that achievement to the
suburban public and independent school pop-
ulations. You will also see how each individual
child answered each question and the percent
correct for every student on each major cate-
gory covered by each test.

Use: This report is, perhaps, the most valuable
one for teachers, who report that they use it
more than any other. It can help you discover
patterns of strengths and weaknesses among
skill areas within each test. By reading down
the report, teachers can check patterns of per-
formance for the class as a whole and for indi-
vidual students against the performance of
suburban public and independent school
norm groups. Since the questions in any given
test represent a range of difficulty, it is impor-
tant to consider local performance against the
larger norm populations. A question missed
by a substantial percentage of students in these
populations is meant to challenge the highest
performing students. Clearly, a lower class
performance on this particular question is
understandable. In short, teachers should look
for questions on which their students’
performance is at odds with the norm popula-
tions. Reading across, teachers can see if a
number of different students in the class are
answering the same questions incorrectly. If
many are choosing the same incorrect answer,
it may offer a clue as to the source of the stu-

Continued on page 4



Writing: The Forgotien ‘R’

ew people would argue the impor-

tance of writing as a communication

tool; yet many of these same people
decry the quality of student writing at virtu-
ally all grade levels in our nation's schools.
It's as if writing has become a neglected area
of study, recognized as important, but
somehow left to others to teach. Just what is
the status of writing in our schools, and
what can be done to improve the situation?

A recently released report by the National
Commission on Writing in America's
Schools and Colleges helps shed some light
on this issue for us. The report notes that
formal attention to writing “...leaves a lot
to be desired, in both school and college.”
Specifically, the Commission points out that
more than 50% of first-year college students
are unable to produce papers that are rela-
tively free of language errors. The results
were no better at other levels. The latest
findings (1998) from the National
Assessment of Educational Progress indicate
that while 80% of students in grades 4, 8,
and 12 are at or above the “basic” level of
writing, only about 25% at each grade level
are at or above the “proficient” level. These
results are not surprising when you consider
that, at the elementary school level, data
from NAEP indicate that practically all stu-
dents (97%) report spending three hours a
week or less on writing assignments. In high
school, only about half of twelfth graders
report being assigned a paper of three or
more pages once or twice a month in
English class. And almost 40% reported

such assignments “never” or “hardly ever.”

What these results tell us is that many stu-
dents do understand the language and can
write at some level. However, they cannot
apply those skills in systematic fashion to
produce writing at high enough levels of
skill, maturity, and sophistication required
in today’s global economy and work place.
In other words, they can write, but not well;
and that does not bode well for their future.
The challenges for our schools, therefore,
include providing more time for writing and
writing instruction, assessing results fairly
and accurately, and offering support for
teaching it.

Time is perhaps the greatest challenge both
in teaching writing and producing it.
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Establishing a writer's voice and a feel for
the audience, and mastering the mechanics
of grammar and usage, are daunting tasks in
themselves. Add to that the importance of
understanding the distinctions among
expository, narrative, and persuasive writ-
ing, and the time necessary to accomplish
all of this seems endless. The organization of
many schools often compounds the dilem-
ma. At the middle and high school levels,
many teachers face more than 120 students
daily. Teachers who ask simply for a one-
page paper weekly are overwhelmed with
the challenge of reading, critiquing, and
evaluating the product of their request. In
order for them to teach writing effectively,
and to critique those papers meaningfully,
teachers need manageable class sizes. At the
same time, writing labs or scheduled writing
conferences need to be considered as part of
the school’s writing program. At the ele-
mentary level, it is not class size that inter-
feres with the goal of devoting more time to
writing. Rather, it is the competition writ-
ing faces with the array of other important
skills and subjects teachers must cover in the
course of a day. No matter what the cause of
the problem, it is essential that we find a
solution. Here are some thoughts.

“If students are to learn,
they must write.”

A quality writing program has to include an
assessment component. Without accurate
and reliable measurement of what students
have learned, neither the academic officials
and parents, nor the students will know the
full extent of students’ progress and growth.
To be sure, writing assessment poses its own
set of difficulties. For public schools, stan-
dards often differ from state to state. In
addition, unless readers have been trained,
they may have different expectations for stu-
dent performance. Moreover, writing assess-
ment should involve sufficient time to pro-
duce the writing, different pieces of writing
designed for different audiences, and
include measures of writing mechanics as
well as overall development and organiza-
tion. Teachers need to be given support in
the reinforcement of the writing skills they
are teaching. This requires writing to be part
of the curriculum beyond the work done by

teachers of English. Using a rubric, with
clear definitions of writing terms and exam-
ples to help identify different writing fea-
tures, teachers in every content area can
acquire the skills needed to assess their stu-
dents’ writing. Furthermore, students them-
selves can apply the rubric and, in so doing,
begin to understand and adopt the elements
of quality writing.

As noted carlier, class size is an important
factor governing the quantity of writing
requested by teachers. Ted Sizer, the former
Dean of Education at Brown University and
executive director of the Coalition of
Essential Schools, advocated for personal-
ization of instruction as one of the
Coalition’s guiding principles. He recom-
mended that secondary school teachers have
no more than 80 students in their teaching
load so they could get to know their stu-
dents well and truly make a difference in
their education. This principle arguably
makes sense more for teaching writing than
perhaps any other skill. Even if 80 students
per secondary teacher is impractical for
many schools, a goal of close to 100 is not if
we expect teachers to spend the time neces-
sary to read papers and offer useful com-
ments to their students' writing.

One of the ways to optimize teaching time
and improve writing is to institute a writing
conference period into English teachers'
schedules. Teachers could then schedule
individual students for writing conferences,
seeing perhaps two or three students per
conference period. The students could bring
a recent writing assignment for discussion,
or the teacher could use pieces from a port-
folio kept for each student. It is a way to
focus on writing intensively as a means to
reinforce the skills taught in class.

For those who wuse ERB's Writing
Assessment Program (WrAP), all of this may
sound familiar. In effect, you have been
ahead of the writing curve for as many years
as your school has been using the WrAD. For
example, you will recognize the rubric that
is an important feature of the WrAP and a
tool used by many teachers when they
assign a writing task. It contains the very
elements of writing emphasized by the
Commission as essential to quality writing:
overall development, organization, support-

Continued on page 4



Writing

Interpreting & Using CTP 4 Score Reporis

Continued from page 3

ing details, sentence structure, word choice,
and mechanics. Similarly, the modes of dis-
course used on the WrAP follow the recom-
mendations of the National Council of
Teachers of English (NCTE) from year to
year, thereby requiring students to write
descriptive, informative, and persuasive
pieces for different audiences using the
prompts that guide the essays. The WrAP is
sensitive to the time dilemma as well and is
administered in two class periods. In the
first period, the students are given time to
think about what they want to say and how
they want to say it; and they return the sec-
ond day to revise and edit the piece for scor-
ing. By sending the papers out to trained
readers, the school is assured of objective
scoring that is very helpful when sharing
results with parents and students. It is little
wonder that users of the WrAP applaud its
value as a reliable instrument that not only
assesses quality writing, but also supports
the process-writing approach that is the
hallmark of most successful writing pro-
grams.

More and more research supports what
those successful in business have been say-
ing for a long time: the need to write effec-
tively is an essential skill in their day to day
work. That led the National Commission
on Writing to conclude that, “Writing today
is not a frill for the few, but an essential skill
for the many.” The way to eliminate the
neglect writing has suffered is to act on their
recommendations: increase the amount of
time students spend writing; ensure that
assessment is fair and includes prose actual-
ly created by the students (not simply
answers to multiple-choice items); and pro-
vide professional development so teachers
will evaluate student writing using common
performance expectations and consistent
standards. In fact, if students are to learn,
they must write.

(Source: Report of The National
Commission on Writing in America's
Schools and Colleges, April 2003)
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dents’ misunderstanding. Taken overall, the
item analysis provides teachers and adminis-
trators with valuable information to monitor
student learning and curriculum content.

Report: Individual & Group

Instructional Summary (IIS & GIS)
Description: These reports reveal how an indi-
vidual student and class or grade perform on
each CTP 4 test and skill category expressed in
terms of percentage of questions correct rather
than percentile ranks or stanines. In addition,
the student’s and group’s performance is com-
pared to the performance of the selected com-
parison groups (e.g., suburban public, inde-
pendent). For each component section within
each test category the IIS provides the number
of students tested, the number of questions
included in the test section, the number of
questions answered by the student, and the
percentage of questions correct in each case.
The percent correct is calculated for each stu-
dent and compared to the average percent cor-
rect in the school (if requested) and for other
comparison groups the school selects. The
Group Instructional Summary (GIS) comes at
no extra charge when the Individual
Instructional Summary (IIS) is ordered. It
shows the average number of questions correct
for the class or grade as a group, the average
percent correct, and the average percent cor-
rect in the groups selected for comparison
purposes.

Use: This report serves as an excellent supple-
ment to the Item Analysis for use especially by
teachers. The Group Instructional Summary is

Like any good snapshots,
tests results should be
re-examined from
time to time.

especially valuable for teachers and adminis-
trators. The Individual Instructional
Summary is a convenient way to share
achievement information with parents about
their child for each content area covered by
the tests. Teachers can see how their students’
scores compare within related areas, such as
Reading Comprehension and Writing
Concepts & Skills. Consistent scores among
test categories is always a desired outcome in
and of itself. When scores of individual stu-
dents or groups show inconsistency, teachers
can plan appropriate interventions for them. If
teachers or administrators note patterns of dis-
crepancies across a grade, that information
often paves the way for conversations on cur-
riculum and teaching strategies.

Continued from page 2

Report: Individual Narrative Report

(for parents)

Description: This report compares the individ-
ual student’s performance on each test taken
to the percentile ranks and stanines of the
norm groups (national, suburban, and/or
independent) selected by the school. The table
on the top portion of the report shows how
the student’s scores compare to the other norm
groups selected. The graphical representation
in the bottom portion of the report places the
percentile score the student earned on each
test within the norm group identified and
highlighted in the top portion of the report.
Each score is embedded within a bar repre-
senting the possible range of scores the student
might earn on a different day or on a different
set of questions.

Use: This report is designed to be given to par-
ents and is accompanied by an interpretation
folder to help parents understand such terms
as “norm group,” “percentile rank,” and “sta-
nine.” It also describes the categories measured
in the test. If the school wants to compare its
students’ performance to a national norm
group, it must choose this narrative parent
report on the Order for Scoring Services

(OSS).

Report: Individual Subscore Report

(for parents)

Description: This report contains information
about an individual student’s performance at
both the test and content category levels. On
the top portion of the report, the students
performance on each test is reported as a per-
centile rank and stanine within each compari-
son group selected by the school. In the lower
portion of the report, each test--and the con-
tent categories within them-is listed. The bar
graph represents the average percent correct
for either the suburban or independent school
population selected and highlighted at the top
of the report. The diamond represents the
student’s percent of correct items for each
category.

Use: This report is designed to be given to par-
ents, along with an interpretation folder to
help parents understand such terms as “norm
group,” “percentile rank,” and “stanine.” A
quick look at the diamonds representing the
student’s performance against the selected
norm group’s will show in relative terms how
well the student did in each category. The
report makes it easy to examine consistency
between related subtests (verbal categories,
for example), and helps to identify possible
areas of difficulty for the student. It can help
teachers communicate a student’s strengths or
needs in conjunction with other work done by

the student in class. ,
Continued on page 5
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On this parent report, only suburban and
independent norm comparisons are possible;
national norms are not available for this
report.

Report: Primary Grade Parent Report

(for use in grade 1, 2, and fall of grade 3)
Description: This report to parents offers infor-
mation on the child’s performance using stan-
dards set by primary grade teachers from
ERB-member independent and suburban
schools working with ETS. Rather than using
norm-referenced statistics in these highly
formative early years, we have chosen to report
how well the child met the expectations typi-
cally found in primary classrooms of ERB-
member schools. Therefore, the report tells in
which areas the child’s results indicate that he
or she is meeting expectations, exceeding
expectations, or developing. This keeps the
focus on the child’s own performance at a time
in school when cognitive development can be
quite variable and comparisons to other stu-
dents subject to considerable fluctuation.

Use: This report is for use with parents of chil-
dren in grade 1, 2, and the fall of grade 3. The
scores are criterion-referenced, with three per-
formance-level standards established by the
panel of educators based solely on their expec-
tations for students. The report is accompa-
nied by an interpretation folder that contains
content category descriptions and explains
how cut scores for each content area are deter-
mined. On the back page of the folder parents
will find a list of the tests and content areas
along with the number of correct answers
required to “meet” or “exceed” expectations
for each area. In cases where a child’s scores
appear on the report as “developing,” parents,
teachers, and administrators have an opportu-
nity to review and discuss extra support that
may be advisable to help the child. At the
same time, teachers can begin conversations
with parents about what is covered in their
curriculum, whether the category in question
is emphasized at that grade in the school, and
what the teacher will be doing to address any
learning needs of the child. Often the parent
report serves as the catalyst for these discus-
sions through which teachers can establish
rapport with families and enlist their support
in the child’s learning.

Report: Primary Grade Teacher Report

(for teachers of grade 1, 2, and fall of grade 3)
Description: This report gives teachers of pri-
mary grades a general indication of their stu-
dents’ development at the time of testing. It
provides a count of the students, and the cor-
responding percentages, in each class that are
“meeting,” “exceeding,” or “developing” in the
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content categories covered by each test. This
means that the performance standards remain
the same from year to year along with the
scores required of the student to “meet” or
“exceed” expectations in that area. The report
also identifies the percent of students in each
of the three achievement categories in the class
or school and in the independent and subur-
ban norm groups. In other words, the norm
information for teachers is given as the percent
of students in the norm group that score in
each category, not as percentile rankings. This
is an important distinction. By presenting the
percent of students in each norm group, the
report can help a teacher judge whether a stu-
dent’s performance is developmentally appro-
priate.

Use: This report is designed for use by teachers
of students taking the CTP 4 in grade 1, 2,
and the fall of grade 3. By looking at individ-
ual student performance on the report, the
teacher can determine how well a child meets

Test results need
to be used to be useful.

the expectations typically found in primary
classrooms of ERB-member schools. For
example, if only three children in a particular
class are “exceeding” expectations in a certain
area and the norm groups selected for com-
parison also have few students in this category,
the teacher might conclude that only a few
children this age are developmentally ready to
perform well on this part of the test. On the
other hand, if the comparison groups reveal
more students exceeding the expectation than
in this class, the teacher will likely think about
the reasons for this and consider instructional
strategies that might help the students. This
report, therefore, allows teachers to see overall
performance of a class as well as specific scores
for each child. With this information, teachers
can discover where a student is progressing as
expected, or needs additional support.

Report: Median Percentile Chart
Description: This report gives an overall view
of the performance of your local group (by
grade level) in relation to the other three norm
groups (national, suburban, independent) on
all of the CTP 4 tests. It plots the local stu-
dents’ median (50th percentile) score for each
test against the median of the national sample
(the straight line on the graph).

Use: This report is recommended especially for
use by administrators. It is excellent for show-
ing parents, for example, why students belong

Continued from page 4

in a school that uses the CTP 4. It is more
than likely that your students will far outper-
form national norms. At the same time, you
can show how your “average” students at the
50th percentile compare to all of the groups.
An administrator can see at a glance how each
group is performing relative to other norm
groups on each test area. In cases where
achievement varies relative to the norm
groups, the administration and faculty can
discuss possible reasons and set curriculum
and teaching priorities as appropriate.

Report: Achievement/Reasoning
Consistency Analysis

Description: This report presents a list of stu-
dent names for each achievement test taken. A
check mark is placed in one of three columns
indicating whether or not achievement and
reasoning scores are consistent with one
another, the achievement score is low relative
to the comparable reasoning score, or high rel-
ative to the reasoning score. We emphasize
that while the reasoning tests are not designed
to be predictors of achievement, there is an
expectation of a strong positive relationship
between a students verbal and quantitative
reasoning skills and his or her performance on
the related achievement tests. The achieve-
ment test score reflects performance on tests
measured against the curriculum aligned to
them. Reasoning skills reflect student facility
with higher order problem solving. They
require students to demonstrate skills in more
abstract contexts and apply them to logical
relationships in verbal and quantitative con-
texts.

Use: This report is useful to both administra-
tors and teachers. When comparing achieve-
ment scores to reasoning scores, they look for
significant differences (two stanines or more)
that could indicate, if consistent with other
evidence, whether or not a student is working
to potential or perhaps spending too much
time trying to excel at the expense of other
things. By detecting a discrepancy between
achievement and reasoning skills, this report
may lead to a narrowing of contributing fac-
tors and strategies to address or correct them.

A final thought: Remember, a student’s score
on a test tells you what happened, but it does-
n't tell you why it occurred. For that you need
to consider a whole host of issues. That is why
we encourage teachers, administrators, and
parents to look at test results in the context of
other work the child is doing at school and at
home.
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Response to Algebra I
& Geometry Survey

Last spring ERB sent a survey to member
schools that had used the Algebra II and/or
Geometry end-of-course tests in the past.
We asked users of these tests if they would
be willing to purchase test booklets and pay
for machine scoring of these two tests. Of
the 22 schools that responded, 11 indicated
some interest in the purchase and scoring of
either or both tests. This limited response
supported our decision not to include
Algebra II or Geometry in the production
of CTP 4 in levels 8 and 9. Furthermore,
the low volume of use makes the cost of
printing these two tests in a booklet pro-
hibitive. Therefore, ERB will not print

these two end-of-course tests.

However, we will continue to provide alter-
natives for schools wishing to administer
these tests. ERB will send a letter out short-
ly indicating how schools may obtain
copies of the Algebra II and Geometry tests
along with answer keys for hand scoring.
Please note that the decision not to publish
Algebra IT and Geometry tests has no effect
on the fully revised Algebra I test that is
part of the CTP 4 test battery and can be
found in the Level 8 and 9 test booklets.

Workshops Scheduled

Susan Norwood, ERB test consultant, will
offer a test interpretation session at the
Florida Council of Independent Schools
Conference, November 13-14. A test inter-
pretation session will also be offered by Ann
Harris, ERB test consultant, at the Georgia
Independent Schools Association
Conference, November 3. Information for
registration will be included in the confer-
ence literature.

Regional workshops on CTP 4 and WrAP
will be offered Sept. 29 - Oct. 2 in the Los
Angeles and San Francisco areas by ERB
test consultants Sue Nigro and Lois Eha.
Information and registration forms will be
forwarded to California schools in late July.
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SAVE THE
DATE!

This year’s conference
dates are October 22-25, 2003.




